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Foreword

Increasing student success is a major goal of the California community colleges. This goal

is also the focus of LARC, the Learning Assessment Retention Consortium. Members of

the networkformed in 1981 and including 80 collegesshare a common purpose: to

translate concern about students' success into local action. From the beginning, LARC

has identified research as a major priority and a critical link in accountability.

The Curriculum Study in Reading was conceived and sponsored by LARC in cooperation

with the English Council of Two-Year Colleges and the Academic Senate for California

Community Colleges. This study was funded by the California Community College

Chancellor's Office and LARC. It was conducted as a follow-up to the LARC: Student

Outcomes Study in Reading since a discussion of outcomes is incomplete without a descrip-

tion of the curricula which contribute to those outcomes.
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Curriculum Study In Reading

Abstract

The Curriculum Study in Reading was conducted to closely inspect the reading courses and

programs currently offered in the California community colleges. More specifically, this

study analyzes testing instruments used, the number and level of reading courses offered

at responding institutions, entry and exit criteria, and course content.

Six major objectives of this study were to (1) identify the tests used for placing students in

reading courses offered at specified levels, refining initial placement in courses, and placing

students in other subject area courses, (2) describe the range of offerings and grade level

parameters of courses/programs available to students scoring in the three percentile groups

described in the LARC Student Outcomes Study, (3) identify the transfer, AA/AS Degree,

non-AA/AS Degree, or non-credit status of courses offered, (4) describe the most typical

configurations of college reading programs, (5) describe the entrance and exit criteria

established for the courses offered, and (6) identify the major skill areas and subskills

treated in courses at specific levels.

It was found that the reading tests used most often for placement and refinement are the

Nelson-Denny, Stanford Diagnostic (Blue), and the ASSET. Most colleges offer reading

courses at some remedial and developmental levels, but less than half of the colleges offer

reading courses at the college level and almost a third omit offerings at the lowest level(s)

through the regular reading programs. Three major program configurations or models

emerged, the first two of which incorporate some blend of individualized and classroom

offerings. The third model incorporates classroom or classroom-lab instruction only and,

when implemented in some of the colleges, eliminates offerings at the college and/or lower

levels. In all colleges, students are placed in reading courses using standardized reading

tests although initial placement may be refined by reading instructors. Exit standards for

reading courses are comprised of several indices; in some colleges, one exit criterion is a

specified grade level on a standardized instrument. In terms of course content, vocabulary

improvement is treated at all levels of reading instruction and some aspects of comprehen-

P..incyS.
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sion are treated in all courses at the 4th through college range. At the higher levels, greater

focus is placed on critical thinking/analytical skills; in the middle range of offerings, some

aspect(s) of study skills is treated as well as vocabulary and comprehension; and at the very

lowest level, much emphasis is placed on phonics and spelling.in addition to other skills.

Certain questions in areas of assessment, range of offerings, program configuration and

other comparison variables were raised including: "Are some tests used for placement

purposes more accurate than other, and are some more appropriate for certain student

populations?" "Should there be a closer match between the scores attained on the place-

ment instruments and the beginning grade level parameters specified foA the reading

courses in which students are placed?" "Should a standardized test be included in the set

of exit criteria for reading courses, and should performance levels on the tests match the

end grade level parameters specified for the reading courses?" "Should a standardized

reading test be used to determine eligibility for an AA/AS Degree?" "If so, what grade

level should be required for graduation?" "Does one model or program configuration serve

students more effectively than others?" Finally, further research needs to be conducted to

address other important variables not incorporated in the study such as methodology and

techniques, material and equipment used, staffing patterns and staff preparedness, and

number of contact hours and students served per hour.



Curriculum Study In Reading

Executive Summary

Background of the Study

The Curriculum Study in Reading was conducted to closely inspect the reading courses

and programs currently offered in the California community colleges. More specifically,

this study analyzes testing instruments used, the number and level of reading courses

offered at responding institutions, entry and exit criteria, and course content.

The objectives of this Curriculum Study in Reading are to (1) identify the tests used for

placing students in reading courses offered at specified levels, refining initial placement in

courses, and placing students in other subject area courses, (2) describe the range of

offerings and grade level parameters of courses/programs available to students scoring in

the three percentile groups described in the LARC Student Outcomes Study, (3) identify

the transfer, AA/AS Degree, non -AA/AS Degree, or non-credit status of courses offered,

(4) describe the most typical configuiations of college reading programs, (5) describe the

entrance and exit criteria established for the courses offered, and (6) identify the major

skill areas and subskills treated in courses at specific levels.

A research conunittee, consisting of representatives of the English Council of California

Two-Year Colleges (ECCTYC), the Learning Assessment Retention Consortium

(LARC), and the Academic Senate of California Community Colleges, developed the

reading curriculum survey which was submitted to 106 community colleges in California.

Sixty-two colleges (58%) completed and returned the survey in the Fall of 1987 indicating

their reading program configuration and procedures as well as specific course content as

of that time.

Nature and Overview of Reading Programs

Tests Used

Tests are used in all participating colleges to place students into different levels of

reading courses/programs.

(
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In forty-one (66%) of the reporting colleges, tests are used to refine placement in

reading courses.

In forty-one (66%) of the reporting colleges, tests are used to place students in

other subject area courses.

Tests most commonly used for the purposes specified are the Nelson-Denny, the

Stanford Diagnostic (Blue), and the ASSET.

Courses Offered at Specified Levels

Colleges vary in what reading course offerings they make available to students,

particularly with regard to range of offerings, course/program grade level

parameters, and the type of credit associated with courses at the same or similar

levels.

Twenty-eight (45%) of the reporting colleges offer a course(s) in speed

reading. At most of these colleges, this coursework is both transferable

and degree applicable.

Twenty (32%) of the reporting colleges offer a course(s) in criticalianalyti-

cal reading. This coursework is both transferable and degree applicable

at all of these colleges.

Fifty-four (87%) of the reporting colleges offer reading course(s) at the

10-12th grade level range. At most of these colleges coursework at this

level is degree applicable but non-transferable.

Sixty-one (98%) of these colleges offer reading coursework at the 8-10th

grade level range. Coursework at this level is often non-degree applicable.

Fifty-two (84%) of the reporting colleges offer re _Wing courses at the 4-7th

grade level range. Generally, coursework at this level is non-degree

applicable.

Forty-eight (77%) of the reporting colleges offer reading courses at the

0-4th grade level range. At most of these colleges, courses in this range



are non-degree applicable; some colleges offer courses at this level on a
non-credit basis.

Twenty-two (35%) of the reporting colleges specified that individualized reading

programs spanning several grade levels such as 0-7, 0-12 are offered on their
campuses. Individualized programs were included in the numbers/percentages
reported above.

Associated with many of the classroom offered reading courses are reading labs
which also meet the need for individualization.

Not all colleges offer the full range of offerings, 0 through college level, often

excluding coursework at the lowest levels, 0-4th and 4-7th grade levels. A large
percentage of students taking reading courses, however, enter college scoring in
the 07th grade level range, as evidenced in the LARC Student Outcomes Study in

Reading. This study indicates that ". . . of the largest test group, the Stanford
Diagnostic group, 60% of the students in the total sample fell within the lowest
level percentile group, compared to 25% of the national forming group of twelfth

graders. The proportion of students in this lowest level group for all individual

Stanford Diagnostic samples ranged from 39% to 99%. These California com-
munity college remedial reading studentsplaced very low in reading ability relative

to national twelfth graders. The proportions of students in this lowest level group
for the eight NJBSCT colleges ranged from 11% to 65%. The colleges in the
sample are very diverse, in this instance, according to student skills levels, as well
as other student characteristics."

Program Configuration

Three major .patterns or models of overall program configuration are apparent:

Model I Individualized to Classroom Offerings. With this model,
reading instruction is provided through individualized reading programs,
usually spanning the entire range, 0 through college level, and classroom

or classroom-lab offerings are made available, usually beginning at the 8th

or 10th grade level. Students who enter with luw reading scores receive

ix

11



only individualized instruction. Upon reaching the level of the first class-

room offering in the sequence, students receive further reading instruc-
tion in the classroom; however, some of the students may receive addi-

tional reading instruction through the individualized programs instead.

Model II Classroom-lab mut Individualized Instruction Spanning All

Levels. In this model, colleges offer reading instruction across the entire

range, 0 through college, in both individualized and classroom based
courses, providing students flexibility and a greater number of options.

Model III Classroom or Classroom-lab Instruction Only. In some
colleges reading L.,:aursework is offered only through the classroom or
classroom-lab. In this model, reading coutiework may not be made
available across all levels; offerings at the lowest level(s) and/or the college

level frequently are omitted.

Of the 23 colleges which participated in both the LARC Student Outcomes Study

in Reading and in the Curriculum Study in Reading, eight (35%) dearly offer

programs which correspond with Model I; five (22%) offer reading programs
corresponding with Model II; and 10 (43%) offer programs which correspond with

Model III. These findings, attained from a follow-up questionnaire sent to the 23

colleges considered to be representative of all 106 colleges, indicate that the

percent of colleges offering reading instruction through individualized
programs/courses at some level(r) is higher than that reported in the reading
curriculum surveys returned for this study (57% as opposed to 35%).

Entrance and Exit Criteria

For placement into reading courses, the nion common assessment instruments

used are the Nelson-Denny, the Stanford Diagnostic (Blue), and the ASSET.

The entrance cut-off score for college level reading courses typically ranges from

10.0 to 12.0. In courses at this level, abouta third of the coleges pretest and posttest

students to measure skill growth using the Nelson-Denny.

x
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Entrance cut-off scoresrange from grade levels 7.0 to 11.8 for 10-12th level courses
and from 6.0 to 8.9 for 8-10th level courses. Both pretesting and posttesting are

conducted at two-thirds of the colleges to measure skill growth using the Nelson-
Denny.

Entrance cut-off scores typically range from grade levels 2.0 or 3.0 to 7.0 for
courses at the 4-7th grade level. Entrance cut-offscores for courses at the 0-4th
grade levels are usually not specified. Pretesting and posttesting are conducted at
half the colleges which frequently use the Nelson-Denny and the Stanford Diag-
nostic (Blue) to measure skill growth.

The following can be stated regarding exit standards for reading courses:

the instructor determines the exit standard inabout a third of the colleges;

the department determines the exit standard in a third of the colleges for

courses below the college level, and 13% of the colleges report that the
department determines the exit standard for college level courses;

criteria used for exit include a specified grade level on a standardized test,

satisfactory completion of all course and lab assignments, a passing grade

of "C" or better in, the course, and improvement in reading ability
measured in other ways;

the final grade for courses at the college level is based mostly on class

assignments and exams; designated grade level scores on a standardized

instrument may also be required or allowed.

the final grade for courses at the 10-12th level is based mostly on a
department exit exam, but class assignments and class exams count heavily

as well;

the final grade for courses at the 8-10th level is split evenly between

department exit exams, class assignments, and instructor class exams;

the final grade for courses at the 4-7th level is based mostly on class
assignments and class exams;

xi
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the final grade for courses at the 0-4th level is based mostly on department

ev:A. exams, but class assignments and exams weigh heavily as well.

Exit standards for courses at the various levels specified are not uniform within

many colleges and vary greatly across colleges. Withinsome colleges much latitude

appears to be extended in terms of reading levels demonstrated by students upon

course completion and end grade level parameters specified fin readingcourses.

While the data regarding the reading requirement forthe AA/AS Degree does not

appear to be fully reliable, it indicates that some colleges accept completion of a
reading-composition course, which may or my not be the standard freshman
composition course, as meeting the reading requirement. A number of colleges
allow either completing a specified course or passing a proficiency exam to meet

the graCention requirement. If passing a standardized reading instrument is
required for the AA/AS Degree, then the most frequently designated score is 13.0.

Reading Course Content

Much concurrence is found across colleges regarding course content emphasized

at specified levels. Skill areas emphasized are those expected for coursework at
the levels reported.

Courses at the 8-12 ranbe address nearly all subskills listed in the survey with major

emphasis placed in areas of comprehension, study skills, vocabulary, fluency,

figurative language, and critical thinking. Depending on the level of the offering,

certain skill areas are given higher priority than others, with critical thinking and

figurative language receiving major emphasis in the 10-12 range, but not in
offerings at the 8-10 range. Courses in the latter range focus primarily on major

aspects of vocabulary and comprehension as well as Survey, Question, Read,

Recite, and Review (SQ3R), a major study skill. Phonics, spelling, and grammar

and mechanics do not receive major emphasis in coursework in the 8-12 range.

Courses at the college level address fewer subskills than those in the 8-12 range;

most emphasize critical thinking, comprehension, fluency, figurative language, and
SQ3R.

xii
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Courses at the lowest level, 0-4, focus on fewer subskills than those in the 8-12

range also; most emphasize phonics (word attack and structural analysis ofwords),
vocabulary, and spelling. Courses at the 4-7th grade level emphasize phonics and

vocabular, too, but comprehension is emphasized instead of spelling.

Other aspects of content which can be noted arc these: 1) figurative language
and/or vocabulary development are emphasized in reading at all levels, 0 through

college; 2) some comprehension subskffis are emphasized in reading coursework

at the 4 through college range; 3)grammar and mechanics are not emphasized in

reading courses at any level.

Conclusions, implications, and Further Questions

Among the key questions raised regarding assessment, range of offerings, program con-

figuration, and entrance and exit criteria are the following:

(1) Do some of the placement tests available on the market yield more accurate
information than others, given similar or equally matched groups of students?

(2) Are the reading offerings made available to students scoring in the lowest percen-

tile range sufficient to meet their needs?

(3) Given similar or matched groups of students, is one program configuration,

including the blend of offerings or options, course parameters, and range of

offerings, more effective than another in terms of student gains and success in

content nrea coursework taken later?

(4) Would reading instruction bemore effective as well as performance in the course

at the next level if a closer match were reached between students' demonstrated

performance on placement tests and the beginning grade level parameters of the

reading courses in which the students are placed?

15



(5) Would reading instruction be more effective as well as performance in the course

at the next level if a doser mstch were reached between the end performance levels

demonstrated by students and the end grade level parameters specified for the
reading courses in which they are enrolled?

(6) Would reading instructors be in a better position to evaluate the effectiveness of

their instruction if they measured the gains made by their students using the
standardized instruments available?

(7) Should a reading test be used to determine eligibility for the AA/AS Degree? If

so, what grade level/raw score should be attained to meet the graduation require-

ment?

This study, in describing the general features of reading programs Throughout the state, is

intended to encourage further examination. Useful futurestudies would examine variables

related to program quality and outcomes. The findings provided in this study should
facilitate and prompt that research.

xiv
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Chapter 1

THE NATURE OF THE STUDY

Background Of The Study

In the late 70's and early 80's, community colleges began shifting emphasis from growth to
quality. This shift demanded a reassessment of purpose and a renewed commitment to

serve underprepared students while maintaining academic excellence and yet increasing
student retention. Particularly at this time, the literature was replete with repets and
accounts addressing the issues of underpreparedness, recruitment, and retention while
focusing at the same time on academic excellence. In surveys conducted at this time poor
academic preparation among entering freshmen was often cited as a problem needing
attention. Not only was underpreparedness an issue addressed by the community colleges,

but four-year institutions, both public and private, expressed the same concern, in many
instan:es focusing on inadequate preparation in reading and study skills. When UC,
Berkeley found that the ability to learn from text, background knowledge, and attitude
toward learning better predictedfreshmen success than their entrance tests, they designed
and implemented EL90, a course to assist students with studying textbook material

electively. Another demonstration of concern for underprepared entering freshmen at

a four-year institution was initiation of the five-week Project SOAR at Xavier University,
New Orleans. In this case, the concern was for minority students intending to enroll in

science courses. Most of the participants were 17 or 18 year old high school graduates. In

the morning they attended laboratory sessions in various sciences. Their afternoonswere
devoted to improving their analytical reading and reasoning by working with problem

solving/critical thinking material and reading comprehension exercises from various sour-

ces. A follow-up study revealed that SOAR participants were twice as Ificely as other Xavier

students to complete their freshmen science classes.

These are but two of the many examples which can be cited demonstrating interest in

helping underprepared students succeed in four-yearinstitutions. In two-year institutions,
the problem was noted as being even more severe. Often, these institutions indicated that

at least one-third or more of their incoming students needed further improvement in



reading instruction as well as instruction in the other essential skills prior to or concurrent

with successful completion of academic and vocationalcoursework Clearly then, the need
for reading instruction in postsecondary institutions has been well established by re-
searchers, college administrators and faculty across the nation. Thus, colleges have imple-

mented reading courses and programs at all levels over the past several decades to meet
this need.

Today, most institutions continue to offer incoming students reading programs and, in fact,

require some students at certain sitesto take them. Recently, attention has been directed

at the quality, effectiveness, and expediency of theseprograms. The California Community

College Chancellor's Office has taken action to strengthen the curriculum in reading,

writing, and mathematics in California's 106 community colleges. The Matriculation Plan

mandates assessment in all three of these basic skill areas. In addition, the new Title V
criteria for all associate degree credit courses require that material used in these courses

be at the college level. Furthermore, the Master Plan Commission indicated that Califor-

nia community colleges must improve the probability for success for every student by
making learning more meaningful and demandingand by better defining and communicat-

ing the expected outcomes of a community college education. This commission, together

with the California Postsecondary Education Commission (CPEC),- is in the process of

redefining curriculum standards, teacher excellence, andstudent success. This same rigor,

being applied to all credit courses, must also be applied to all reading instruction as well,

if educational equity and increased retention, goals of The Master Plan Renewed (July,

1987), are to be attained.

Not only are California's educators concerned about offering quality programs tc. under-

prepared students, they are equally, if notmore concerned about the underrepresentation

of Hispanics, Blacks, and Native Americans in California's postsecondary institutions

highlighted by recent studies of the rapidly changing demographics of the state. By the

year 2010, current underrepresented minorities are projected to become the "new majority"

with Whites declining as a proportion of the total p.opulation from a current 61.9% to less

than 50%. As the population of minorities in California increases, so will the number of

minorities who are often underprepared for college-level work seekinga higher education.



The impact of the charging demographics in California is of paramount importance to its
institutions of higher learning, particularly the community colleges in which many of these
students first enroll for higher education. This factor serves to sharpen the focus on the
reading offerings and future plans.

In light of these developments, it seems imperative to closely inspect the reading programs
currently offered in the community colleges. This also seems a logical first step if the
objectives and mission of the Californiacommunity colleges as outlined in the new master
plan are to be met. In 1987-88, the CaliforniaCommunity College Chancellor's Office and
the College Board funded n Rtudy on students enrolled in reading in the community colleges

implemented by the LearningAssessment Retention Consortium (LARC). LARC studied
three outcomes as measurements of student success:

(1) student persistence in courses and in college

(2) student satisfaction

(3) skills acquisition in the courses

The results of that study are reported in LARC. Student Outcomes Study In Reading,
September, 1988.

This curriculum study in reading was designed in conjunction with the LARC outcomes
study to closely inspect the readingcourses and programs currently offered in the California

community colleges. This study reports on the testing instruments used, the number and
level of reading courses offered at responding institutions, entry and exit criteria, and
course content.

Purpose of the Study

The objectives of this curriculum study in reading are to (1) identify the tests used for
placing students in reading courses offered at specified levels, refining initial placement in

courses, and placing students (requisite) in other subject area courses, (2) describe the
xange of offerings and grade level parameters of courses/programs available to students
scoring in the three percentile ranks specified in the LARC Student Outcomes Study, (3)
identify the transfer, AA/AS Degree, non-AA/AS Degree, or non-credit status of courses
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offered, (4) describe the most typical configurations of college reading programs, (5)
describe the entrance and exit criteria established for the courses offered, and (6) identify
the major skill areas and subslalls treated in courses at specific levels.

This study was developed through the collaborative of of the Learning Assessment
Retention Consortium (LARC), thePm; lish Council of California Community Two-Year

Colleges (ECCTYC), and the Academic Senate for California Community Colleges.

It is intended that this descriptive study serve ac a basis for discussion regarding the
structure of reading programs and types of courses offered to students in the California
community colleges. Perhaps this identification of tests used and courses offered, descrip-
tion of program configurations, reading course entrance and exit criteria, and course
content will assist those in reading departments withtheir own program evaluation.

Limitations of the Study

This study represents a major effort in California to describe the readingprograms offered
through its community colleges. This studyattempts to describe the configuration, proce-
dures, and content of the programs offered and through the process identify the patterns
or models most frequently implemented.

This study does not attempt to compare reading program patterns or models in terms of
their effect on student outcomes. The study's survey did not gather information regarding

many variables which could have significant effects on outcomes. Such variables include
the salient features of both classroom-lab and individualized programs: staffing patterns
and staff-student ratios, materials and equipment, internal program structure and proce-
cures, and student contact hours. Nor did the survey gather information regarding teacher

and staff preparedness and specific techniques used in the classroom, lab, and/or in-
dividualized instructional area. Variables such as these may affect student outcomes as
much or more than the features described. This study, however, did gather data regarding

basic program configuration and general features and should therefore provide useful
information to instructors interested in comparing and evaluating their own programs.

4
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Study Sample and Participants

The reading curriculum survey was submitted to the 106 community colleges in California.

Sixty-two surveys were returned. Not all colleges completed all items on the sunny and
not all colleges offered the same number of courses, so items addressed do not always
include responses from sixty-two colleges.

Of the sixty-two respondents, twenty-three had participated in the LARC Student Out-
comes Study in Reading which included twenty-eight community colleges. As reported in
LARC: Student Outcomes Study inReading, the 28 participating colleges are similar to all
106 colleges in terms of ethnicdistribution and enrollment size. Since 23 of the 28 colleges
in the outcomes study participatedin this curriculum study and since 39 additional colleges

across the state also participated, it can be stated with some assurance that the descriptive
data reported herein are of value to all community colleges in California since they

represent quite accurately the general features of reading programs on a statewide basis.

The colleges listed on page 6 participated in both the LARC Student Outcomes Study in

Reading and in the Curriculum Study in Reading.

Design of the Study

The information attained from the surveys is based on Fall, 1987 community college

reading programs. This self-reported informationcorresponds with the time period during
which the LARC Student Outcomes Study in Reading was conducted.

The survey asked respondents to indicate the test(s) used for placement in reading
courses/programs, the test(s) used to refine initial placement, and the test(s) used to place
students in other courses. Then the survey asked respondents to indicate the reading

courses offered in their colleges according to level and type of credit awarded:

1. reading course(s) offered to students at the college level for degree applicable

and transferable credit

5
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COLLEGES PARTICIPATING IN BOTH THE

LARC STUDENT OUTCOMES STUDY IN READING

AND MI THE CURRICULUM STUDY IN READING

College

American River College

Antelope Valley College

Butte College

Cabrillo College

Cerritos College

College of the Desert

College of the Redwoods

Compton College

Evergreen Valley College

Fullerton Calege

GaVilan Cone-,

Lake Tahoe Community College

Lassen College

Merced College

Mount San Antonio College

Rancho Santiago College

Sacramento City College

San Jose City College

San Joaquin Delta College

Santa Barbara City College

Santa Rosa Junior College

Solano College

Southwestern College

-

Contact Person(s)

Robert Frew and Stephen Epler

Anne Valens and Karole Shappe

Hannie Voyles and Barry Picciano

Rod Ouse

George Melican and Bill Brodernick

Douglas Garrison

Bill Morris

Patrick McLaughlin

Shirley Sloan and Jon Kangas

Fran England

John Hansell

Paula Setastian

Tina Bishop

Harlen Hamlin

Gil Domingues

Dennis Creedon

Linda Wark and Carol McKenzie

Mary Jane Page and Carole Bogue

Mary Ann Cox and Phillip Laughlin

Elaine Cohen

Douglas Fisher and Edmund Buckley

Annette Runquist and Robin Arie-Donch

Christina Chiriboga
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2. reading course(s) offered near the college level (preparatory) for degree-92-
pliable but non-transferable credit

3. reading course(s) offered at the developmental/remedial level (basic skills)

For each course offered at the developmental/remedial level, respondents were asked to
indicate grade level parameters and to specify the type of credit granted or to indicate
non-credit status. Respondentswere then requested to supply for each course mentioned
specific entry and exit criteria and the major skill areas and subskills treated. See Survey
for Research in ssessment/Placement/Curriculum Practices in California Community
College Reading Credit Classes, AppendixA.

The information which follows was drawn from the nnveys and is descriptive in nature.
Since this method of collecting data is often limited, many phone calls were placed to
responding institutions during the Fall of1988 in order to verify survey responses and to
collect missing data. Itwas learned through this process that since Fall, 19 87, some colleges
have reconfigured some of their offerings. For example, at one college contacted, three
distinct courses reported in the survey have since been collapsed into one course. Some
changes have also been made regarding the kind of credit offered, specifically in the

degree-applicable and non-degree applicable categories. Overall, however, it appears that
the tests used, program configuration, entrance and exit criteria, and course content have

remained generally consistent with Fall, 1987 practices.
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Chapter U

FINDINGS REGARDING READING PROGRAMS

Reading Tests Used

Thirty-three tests are being used by the responding 62 colleges to place students into
different levels of reading courses/programs. The three most commonly used tests for
placement into most levels of reading courses are the Nelson-Denny, the Stanford Diag-
nostic (Blue), and the ASSET. An assessment instrument if. used for placement in the
reading courses in all 62 reporting colleges.

Twenty -eight wits are being used in 41 colleges to refine placement in reading following

initial plaeement. The most commonly used tests to refine placement are the Stanford
Diagnostic (Blue) and the Nelson-Denny. In 41 colleges 24 tests are used to place students

in other courses. The three tests most often used are the Nelson-Denny, the Stanford

Diagnostic (Blue), and the ASSET.

Courses Offered at Specified Levels

Colleges vary widely in terms of the reading offerings which they make available to
students. Specifically, differences can be noted with regard to (1) the range of offerings,
(2) course/program grade level parameters, and (3) the type of credit offered for courses
at the same level. Some colleges, for example, offer a sequence of courses, classroom

and/or individualized, spanning the entire range, 0 through college, with numerous courses

available in the sequence; each course spans a narrowrange of grade levels. An obvious

attempt is made at these sites to attain homogeneous groups of reading level and needs.
Other colleges offer a sequence of courses spanning the entire range, but they offer fewer

courses in the sequence; each course, therefore, spans a wider range of grade levels with
less apparent focus on homogeneity. Still other colleges offer a sequence of courses that
does not span the 0 through college rinse. At these sites, usually a course(s) at the higher
level and/or one or more courses at the lower level are omitted.

In a number of institutions, it isapparent that more than one course or program at the same
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level may be offered providing students with greater flexibility end options for meeting
their needs. Colleges also vary in the type of credit they offer students for reading courses
at the same level.

College Level Coursework

Twenty-eight of the reporting colleges offer a course(s) in speed reading. At 24 colleges
this coursework is transferable and degree-applicable, and at four of the colleges the
coursework is degree applicable but non-transferable.

Twenty colleges offer a course in critical/analytical reading which is transferable and

degree applicable at each site. (See Table 1.)

Table 1
College Level Reading Coursework

Coursework
Type

Number of
Colleges

Percent
Responding

Transfer and
Degree App.

Degree
Applicable

Non-Degree
Applicable

Speed Reading 28 45% 24 4

Critical/
Analytical
Skill Focus

20 32% 20

I

Coursework At The 8-12th Grade Level

Fifty-four of the reporting colleges offer a course(s) at the 10-12th grade level range. At

most of these colleges coursework at this level is degree applicable but non-transferable.

Sixty-one of the reporting colleges offer a course(s) at the 8-10th grade level range.
Coursework at this level is often non-degree applicable.

Coursework At The 07th Grade Level

Fifty-two of the reporting colleges, offer a course(s) at the 4-7th grade level range.
Coursework at this level is generally non-degree applicable.

9



Forty-eight of the reporting colleges offer coursework at the 0-4th grade level range. At
most of these colleges courses in this range are non-degree applicable. A few colleges offer

courses at this level on a non-credit basis.

In the discussion above, the grade levelparameters specified for courses offered are similar

to but not exactly the same as the entry and exit levels reported for both classroom and
individualized courses. For example, a course/program for which 9.5 through 12th grade

level parameters were reported is included in the 10-12 category of coursework, and a
course/program for which 73 through 9.9 grade level parameters were reported is placed
in the 8-10 category of coursework.

Included in several categories are individualized programs spanning a wide grade level

range. For example, an individualized program ranging from 0-10 is included inthe 0-4,
4-7, and 8-10 categories. An individualized program ranging from 0-college is included in

the 0-4, 4-7, 8-10,10 -12, and college level categories.

In addition, the following information regarding coursework was attained from the surveys

and through follow-up phone calls:

1. Twenty-two of the respondents (35%) offer individualized reading programi
spanning several grade levels. These programs may span various grade level

ranges such as 0-7th grade level or 0 through college level. Reading instruction

is offered in these programs in lieu of classroom offerings or in addition to some

classroom offerings. Individualized offerings are included in the discussion and

the table above.

2. Associated with many of the classroomcourses are required/non-required labs

which reinforce classroom instruction and provide opportunity for increased

individualization of instruction. Some respondents reported lab information

while others omitted it. Follow-up phone calls, however, affirmed that at many

sites reading labs are in place to support classroom instruction. Lab offerings

are not included in the discussion and the table above.



3. Some colleges offer reading instruction for which enrollment is limited to

identified groups such as Learning Disabled (LI)) students and English as a

Second Language (ESL) students. Since these programs are not offered to the

general student body, many colleges did not report them. Follow-up phone

calls, however, verified that on manycampuses such courses are made available

to targeted groups. Courses/programs for these groups of students are not
included in the discussion and the table above.

4. Many colleges offer, in addition to those offerings identified as reading cour-

ses/programs, special courses at-various levels in vocabulary, study skills, and

spelling. These courses are often integral to the program sequence recom-

mended to reading students, and they are often taught by the reading instructors.

They may or may not be recommended, however, to all reading students. Since,

in general, they emphasize and/or further develop only specific aspects of

reading curricula, they were not reported by many respondents. A few colleges

reported their existence in marginal notations while others omitted them en-

tirely. It can also be said that these courses are often, but not always, offered

through the individualized instructional areas. These courses are not included

in the discussion and the table above since complete information regarding them

is not available. Reading courses which typically treat some of the subskills

covered in these courses are, of course, included in the discussion and the table

above.

11
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Program Configuration

When the offerings in all of the responding colleges are analyzed for overall program
configuration, three majorpatterns emerge.

L MODEL I Individualized To Classroom Offerings

Colleges adopting this pattern offerindividualized instruction in reading usually

spanning the entire range, 0-college, and classroom or classroom-lab programs

beginning at the 7th or 8th to 10th grade levels depending on the college. These

colleges offer students who enter with low reading scores only individualized

reading programs. (See Table 2.) As students demonstrate improved perfor-

mance, they receive further reading instruction through the classroom-lab
and/or the individualized area. Once students have reached designated grade
levels, they may receive various recommendations depending on the blend of

classroom and individualized offerings available on campus. For example, in

some colleges, entering students enrolled in individualizedprograms may con-

tinue receiving individualized instruction in reading, and upon reaching a
specific level, they may also enroll in a classroom offering addressing a related

area such as vocabulary or study skills. In other institutions, students reaching
a given reading level in an individualized reading prOgram may then enroll in a

classroom or classroom-lab reading course; at some sites they may also continue

working in the individualized area for vocabulary, study skills or another pro-

gram in essential skills.

. Table 2
Model I Configuration

Speed Critical
Reading

10:12th
(or 13-12th)

0-10th
(or 07th)

Classroom

Individualized-

(and Lab)

12
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II. MODEL II Classroom-lab And Individualized Instruction Spanning All
Levels

Another pattern found in the colleges is that wherein both individualized and
classroom or classroom-lab programs are offered across most of the entire

range, 0 through college. (See Table 3.) The majority of reading students may
be initially enrolled in classroom-lab sections. The individualized area provid-
ing an alternate mode of reading instruction as well as programs in other
essential skill areas, may serve reading students with special needs, scheduling

problems, brief review needs and/or enrichment requests in areas such as
critical/analytical reading or speed. In addition, the individualized area may

provide some or all of the lab work directly associated with the reading class-

room offerings in which students are enrolled. This area may also provide
distinct programs in vocabulary, study skills, and spelling as well as programs in

other skill areas such as writing, mathematics and problem solving/critical
thinking.

Table 3
Model II Configuration

Critical
Reading 10-12th 8-10th 0-7th

Classroom
(and lab)

Individualized

III. MODEL III Classroom Or Classroom-lab Instruction Only

A third aiscernible pattern is that which consists of classroom or classroom-lab

offerings only. In some institutions, the sequence of classroom offerings is
implemented spanning the entire range, 0 through college, while at others the

sequence extends across only part of that range. (See Table 4.) If the offerings
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aren't available across the entire range, usually those at a low level (4th or 6th

grade level and below) and/or those at the college levelare omitted. With this

pattern, individualized programs in readingare not offered although when labs

are incorporated, much individualization may occur supporting classroom based

instruction.

Table 4
Model III Configuration

Speed Critical
Reading 10-12th 8-10th 0-7th

Classroom
(and lab)

OR

Speed Critical
Reading 10-12th 8-10th 0-7th

Classroom4 4
(and lab)

Colleges using this model may offer courses with different grade level parameters than

those shown. Given the first chart of Table 4, for example, a college may offer coursework

spanning the range indicated but offer only three courses in the sequence: 0- 9,10 -12, and

a college level speed reading and/or analytical readingcourse. One site utilizing this model

reported two courses with the following grade level parameters: 0-6 and 7-13. Given the
second chart of Table 4, not spanning the entirerange, courses with different parameters

may be implemented as well. One site offering coursework at the lower end butnot at the

college level reported the following: 0- 3,4-6, 7-9, and 10-12.

The three models are described by variations in modes of instruction, i.e., classroom and

individualized instruction, and range of offerings, but colleges adopting a given model do



not implement them in exactly the same manner. It can be noted, however, that most

colleges offer reading programs which correspond with one of the three models identified.

To obtain greater accuracy in terms of the frequency with which these models are imple-
mented, a follow-up questionnaire was submitted to the 23 colleges which participated in

both the LARC Student Outcomes Study and in this Curriculum Study in Reading. This

questionnaire asked these colleges to verify the model ascribed to their programs. It was

validated that at 35% of these colleges, the readingprograms implemented correspond
with Model L At 22% of the colleges, readingprograms correspond with Model II, and at

43% of the colleges, the readingprograms in place correspond with Model M.

These 23 colleges were selected for further questioning and verification of model assigned

since they were considered representative of all California community colleges. In the

Outcomes Study, it was shown that the 28 participating collegeswere similar in distribution

to all 106 colleges. Even though only 23 of these colleges also participated in this

Curriculum Study in Reading, the five colleges which didn't participate were fairly similar

in distribution to 811106 colleges on important comparison variables. Removing an evenly

distributed sub-sample of five colleges should leave a sample of 23 colleges similar in
distribution to all 106 colleges. Consequently, one can conclude with some degree of

certainty that the rate at which the models described herein are implemented in the 23

colleges can be attributed to all 106 colleges. Further substantiating this assumption is the

fact that the other 39 colleges which participated in the Curriculum Study in Reading

appear similar in distribution to all 106 colleges as well although datawere not provided

regarding important comparison variables.

It should be noted that based on this follow-up questionnaire, the percentage of colleges

including individualized reading programs/courses within theirrange of offerings is higher

than that reported in the original surveys which didn't specifically address mode of

instruction. According to the surveys and phone calls discussed earlier, only 35 % of the

colleges offer individualized reading programs/courses spanning various levels. According

to the follow-up questionnaire, 57% of the 23 colleges offer individualized reading at some

level(s).



Entrance Criteria and in-class Testing

Most of the California community colleges are now using assessment instruments for
placement in reading courses. Many are also using additional tests to further refine initial
placement. As instructionprogresses, numerous college reading instructors are measuring

competencies in various reading skills using material at the levels which correspond to
given course grade level parameters.

The information which follows regarding entry criteria and in-class testing is provided in

terms of the three percentile groups identified in the LARC Student Outcomes Study in
Reading and generally incorporated in this curriculum study in reading: 76th-99th percen-
tile rank (college level), 26th-75th percentile rank (8.7-12th grade level), and 0-25th
percentile rank (0-8.7 grade level). Since the colleges have program configurations that

vary by the range and number of offerings and mode of instruction or combination of
modes, the data does not always include allsixty-two colleges for each percentile or course
level grouping.

Courses at different colleges vary in their entry and exit levels. In this study, courses for
students scoring in the three percentile groups indicated above are grouped as follows:

college level courses are included in the 76th-99th percentile group; courses with entry and
exit levels of 8-12 or 8-10 and 10-12 are included in the 26th-75th percentile group.
Courses with 0-7 or 0-4 and 4-7 entry and exit levels are included in the 0-25th percentile
group. The grade level parameters for the courses which are described are very close to
but not exactly the same as the grade level parameter; of the three percentile ranks. The

course parameters used, however, more closely correspond with actual course parameters,

and their close approximation with percentile rank parameters justifies their utilization.

Survey responses indicate the following

a. Courses for students in the 76th-99th percentile group (college) are generally
offered to students scoring at/near college level.

b. Courses for students in the 26th-75th percentile group (8.7-12) are generally
listed with 8-12 grade level parameters, or they are further divided into grade
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level parameters such as 8-10 and 10-12. These courses are offered to most
students reading in the 8th through 12th grade level range.

c. Courses for students in the 0-25th percentile group (0-8.7) are generally listed
with 0-7 grade level parameters, or they are further divided into grade level

parameters such as 0-4 and 4-7. These courses are offered to most students
reading in the 0 through 7th grade level range.

Courses For Students In The 76th-99thPercentile Group (College)
For college level courses, usually speed reading and/or a course emphasizing criti-
cal/analytical skills applied to college level material, entrance criteria may be described as
follows:

1. Twenty-eight colleges reported that they offer a course in speed reading and 20

reported another college level reading course offered which is both AA/AS
Degree applicable and transferable. Various assessment instruments are used
for placement in these courses. The Nelson-Denny, reported by six colleges, is

most frequently used for this purpose.

2. Eighteen colleges reported that students are pretested in college level reading

courses. The most frequently used pretest instrument reported by these col-

leges is the Nelson-Denny. It might be assumed that thescores on the placement

instrument are also used as prescores in the course. The entrance cut-off score

ranges from 10.0 to 12.0 in terms of grade level on the Nelson-Denny or other
instrument used.

3. Sixteen colleges indicated that a posttest is administered in courses at this level.

The Nelson-Denny administered in eight colleges for this purpose is most
frequently used. The cut-off score most frequently used ranges from 11.0 to

13.0 in terms of grade level, but fewcolleges listed a specific raw/grade level/per-

centile score.
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4, Sixteen colleges administering pretests and posttests use this information to
measure skill growth; 11 of these colleges indicated that pre- and post-data are
reported.

Courses For Students Scoring In The 26-7Sth Percentile Group (8-12)
For students reading in the 8-12th grade level range, two coursesare often offered, one at
the 8-10 range and another at the 10-12 range. Entrance criteria may be described as
follows:

1. Fifty-four colleges reported that they offer a course at the 10-12th grade level

range, and 61 reported a course offered at the 8-10th grade levelrange. Courses
aZ the 10-12 range are usually AA/AS Degree applicable and non-transferable.
Courses at the 8-10th grade level range often are non-degree applicable.

Various assessment instruments used for placement in courses at these levels
. were reported by 34 colleges. Many different tests are used including the

Stanford Diagnostic (Blue), the Nelson-Denny, and the Gates MacGinitie. No
one test dominates.

2. Forty-two colleges reported that students are pretested in courses at the 8-12
range. The most frequently used pretest instniknents are the Nelson-Denny and

the Stanford Diagnostic (Blue) used by halfthe reporting colleges. It might be
assumed that the scores on the placement instrument are used as prescores in
the course. The entrance cut-off score ranges from 7.0 to 11.8 in terms of grade

level on the Nelson- Denny, Stanford Diagnostic, or other instrument used for

coursework at the 10-12th grade levci and from 6.0to 8.9 for coursework at the
8-10th grade level.

3. Thirty-nine colleges indicated that a posttest is admilaNtered in courses at this

level. The Nelson-Denny administered in nine colleges for this purpose is most
frequently used. The cut-offscore most frequently used is 12.0 in terms of grade

level for coursework at the 10-12th grade level and 8.9or higher for coursework

at the 8-10th grade level range. Not all colleges, however, listed a specific
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5,
5',

raw/grade level/percentilescoreon a required posttest for courses at the 10-12th

and 8-10th levels.

4. Thirty-one colleges administeringpretests and posttests use this information to

measure skill growth; 27 of these colleges indicated thatpre- and post-data are
reported.

Courses For Students Scoring In The 0-25th Percentile Group (0-7)

For students reading between the 0-7th grade level range, two courses are often offered,
one at the 0-4 range and another at the 4-7 range. Entrance criteria may be described as
follow=

1. Fifty-two colleges reported that they offera course at the 4-7th grade level range
and 48 reported a course. offered at the 0-4th grade level range. Generally,

courses at the 4-7 range are non-degree applicable. At most of the colleges,

courses at the 04th grade level range are non-degree applicable as well; some

colleges, however, offer coursework at this level on a non-credit basis. Various

assessment instruments were reported by 33 colleges for placement in courses

at these levels. The Nelson-Denny reported by nine colleges and the Stanford
Diagnostic reported by six colleges are used for this purpose most frequently.

2. Thirty-five colleges reported that students are pretested in courses at the 0-7th

grade level range. The most frequently used pretest instruments are the Nel-
son-Denny reported by five colleges and the Stanford Diagnostic reported by
nine colleges. It might also be assumed that the scores on the placement
instrument are used as prescores in the course. The entrance cut-off score
typically ranges from 2.0 or 3.0 to 7.0 in terms of grade level on the Stanford

Diagnostic or other instrument used for courseworkat the 4-7th grade level. No
clear pattern of entrance scores was indicated for coursework at the 0-4 range.



3. Thirty-two colleges indicated that a posttest is administered in courses at this
level. The Stanford Diagnostic administered in seven colleges for this purpose
is most frequently used The Nelson-Denny is used at five colleges. The cut-off

score most frequently used ranges from 6.9 to 8.0 in terms of grade level for
coursework at the 4-7th grade level and from 3.0 to 5.0 for coursework at the
0-4th grade level range. Not all colleges, however, listed a specific raw/grade
level/percentlle score on a required posttest for courses at the 4-7th and 0-4th
levels.

4. Thirty colleges administering pretests and posttests use this information to
measure skill growth; 22 of these colleges indicated thatpre- and post-data are
reported.

Exit Standards

Not only are reading instructors in the California community colleges aware of the value
of assessing students for appropriate placement in reading courses/programs, but in
increasing numbers they are measuring growth and, in conjunction with departmental
agreement, setting exit standards for theircourses. At many sites, exit standards comprised

several indices including grade level on a standardized test, completion of assignments,
and progress in rate and comprehension. In some colleges, instructor judgment is per-
mitted in addition to exit criteria established when exceptions warrant it.

The information which follows regarding exit criteria is provided in terms of the three
percentile ranks identified in the LARC Student Outcomes Study in Reading and used in
this curriculum study. Again, since college program configuration varies in the range of
offerings and number of courses offered as well as mode of instruction, the data reported

do not always include all sixty-two respondents. Course parameters listed, as explained in
the entrance criteria section, are similar to but not identical to percentile rankparameters.



Courses For Students Scoring In The 76-99th Percentile Group (College)

For college level readingcourses, AA/AS Degree applicable and transferable, the follow-

ing data were collected regarding exit criteria:

1. Seventeen colleges reported that the individual instructor determines the exit

standards; eight colleges reported that the department determines the stand-
ards; and one college reported "other."

2. Exit standards specified include completion of assignments and labs, improve-

ment in reading rate and comprehension, and a passing grade of C or better for
tht course, and, in a few cases, college level reading as indicated by a stand-

ardized test.

3. Of those 10 colleges usinga common exit test, three reported that students must

pass the test in order to proceed to the next reading course. One college

indicated that the exit test is the sole measure for allowing movement to the next

level. Five colleges indicated that exceptions may be made based on instructor

judgment. The passing grade most frequently required on the test as reported

by three colleges is a D, and the percentagemost frequently required. reported

by two colleges is 70%. The grade in the course most frequently required to

proceed to the next course in the sequence reported by six colleges is a C. It
might be assumed here that the next course in the sequence is English 1A or a

combination reading-composition course required for graduation.

4. The range of percentages of the total grade for each criterion used for courses

at this level as reported by 17 colleges can be noted as follows:

10-80% department exit test with no clear mode

10.66% in-class written essays and assignments with 30% as the mode

5-70% in-class objective quizzes and exams with 35% as the mode

5-50% in-class participation with 20% as.the mode

1540% other, including lab assignments with 25% as the mode
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5. Fourteen colleges reported that the exit standard is uniform for all coller.: level
courses offered in the day; 14 colleges reported a common exit standard for
college level courses offered in the evening: 12 colleges reported a uniform
standard for college level courses offered on campus; eight colleges reported
a common exit standard for all college level courses offered off campus.

6. The reading requirement for the AA/AS Degree is met in nine of the colleges
by course completion only, in three of the colleges by proficiency exam only, in
four colleges by course completion and proficiencyexam, and in six colleges by
course completion or proficiency exam. The reading course most frequently
required for the AA/AS Degree is a combination reading-composition course,
which may or may not be the standard freshman composition course. The
proficiency exam most frequently used is the Nelson-Denny. If passing a
standardized reading instrument is required for the AA/AS degree, then the
most frequently designated score is 13.0 in terms of grade level.

Courses For Students Scoring In The 26-75th Percentile Group (8-12) .

For courses offered to students reading between the 8th and 12th grade levels, often
separated into two courses, one at the 8-10 range and another at the 10-12 range, the
following data were collected regarding exit criteria. For courses at the 10-12 range, the
following was reported:

1. Wenty-one colleges reported that the individual instructor determines the exit
standards; 20 colleges reported that the department determines the standards;
and seven colleges reported "other."

2. Exit standards specified include 10.9 to 12.0 grade level on a standardized test,
completion of course requirements, and a grade of C or better in the course.

3. ate 26 colleges usinga common exit test, 18 reported that students must pass
the test in order to proceed to the next reading course. Five colleges indicated
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that the exit test is the sole measure for allowing movement to the next level.

Eighteen colleges indicated that exceptions may be made based on instructor

judgment. The passing grade most frequently required on the test as reported

by 10 colleges is a C, and the percentage most frequently required reported by

11 colleges is 80%. The grade in thecourse most frequently required to proceed

to the next course in the sequence reported by 16 colleges is C.

4. The average percentage of the total grade for each criterionused fur courses at

this level as reported by 38 colleges are as follows:

20-75% department exit test with 50% as the mode

25-50% in-class written essays and assignments with 35% as the mode

25-50% in-class objective quizzes and exams with 40% as the mode

10-25% in-class participation with 15% as the mode

15-50% other with 25% as the mode

.RI

5. Nineteen colleges reported that the exit standard is uniform for al110-12th grade

level courses offered in the day; 15 colleges reported a common exit standard

for 10-12th grade level courses offered in the evening; 16 colleges reported a
uniform standard for all 10-12th grade level courses offered on campus; 11

colleges reported a common exit standard' for all 10-12th grade level courses

offered off campus.

For courses at the 8-10 range, the findings are as follows:

1. Twenty-one colleges reported that the individual instructor determines the exit

standards; 26 colleges reported that the department determines the standards;

and seven colleges reported "other."

2. Exit standards specified include 8.9 or higher grade level on a standardized test,

satisfactory completion of coursework, and a C or better course grade.

3. Of the 36 colleges using a common exit test, 24 reported that students must pass
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the test in order to proceed to the next readingcourse. Seven colleges indicated

that the exit test is the sole measure for allowing movement to the next level.

Twenty-seven colleges indicated that exceptions may be made based on instruc-

tor judgment. The passing grade most frequently required on the test as
reported by seven colleges is a C, and the percentage most frequently required

reported by nine colleges is 70%. The grade in the course most frequently
required to proceed to thenext course in the sequence reported by 22 colleges
is C.

4. The range of percentages of the total grade for each criterion used for courses

at this level as reported by 34 colleges are as follows:

10-100% department exit test with 30% as the mode

10-90% in-class written essays and assignments with 25% as the mode

15-100% in-class objective quizzes and exams with 30% as the mode

10-40% in-class participation with 15% as the mode

10-60% other with 20% as the moee

5. Nineteen colleges reported that the exit standard is uniform for all 8-10th grade

level courses offered in the day; 16 colleges reported a common exit standard
for 8-10th grade level courses offered in the evening; 17 colleges reported a

uniform standard for all 8-10th grade level courses offered on campus; 12

colleges reported a common exit standard for all 8-10th grade level courses
offered off campus.

Courses For Students Scoring In The 0-25th Percentile Group (0-7)

For courses offered to students reading between the 0-7th grade level range, often
separated into two courses, one at the 0-4range and another at the 4-7 range, the following

data were collected regarding exit criteria. For courses at the 4-7 range, the findings are
as follows:

I. Eighteen colleges reported that the individual instructor determines the exit
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standards; 20 colleges reported that the department determines the standards;
and five colleges reported "other."

2. Exit standards specified include a grade level on a standardized test, usually
around 6.9 to 8.0, a passing average on class tests, completion of course assign-

ments, and attaining a reading levelat least one grade level above entry level.

3. Of the 28 colleges using a common exit test, 18 reported that studentsmust pass
the test in order to proceed to the next reading course. Eight colleges indicated
that the exit test is the sole measure for allowing movement to the next level.
Twenty colleges indicated that exceptions may be made based on instructor
judgment. The passing grade most frequently required on the test as reported
by seven colleges is C, and thepercentage most frequently required reported by
nine colleges is 80%. The grade in the course most frequently required to
proceed to the nextcourse in the sequence reported by 16 colleges is C.

4. The range of percentages of the total grade for each criterion used for courses
at this level as reported by 28 colleges are as follows:

5-100% department exit test with 30% as the mode
20-50% in.:class written essays and assignments with 30% as the mode
25-90% in-class objective quizzes and exams with 35% as the mode
10-50% in-class participation with 20% as the mode
20-60% other with 25% as the mode

5. Nineteen colleges reported that theexit standard is uniform for all 4-7th grade

level courses offered in the day; 13 colleges reported a common exit standard
for 4-7th grade level courses offered in the evening, 16 colleges reported a
uniform standard for all 4-7th grade level courses offered on campus; nine
colleges reported a common exit standard for all 4-7th grade level courses
offered off campus.
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For courses at the 0.4 range, the following was reported:

1. Four colleges reported that the individual instructor determines the exit stand-

ards; eight colleges reported that the department determines the standards; and

three colleges reported "other."

2. Exit standards specified include a grade level on a standardized test, usually

around 3.0 to 5.0, an increase ofat least two grade levels, completion of a course

contract, and a grade of C or better in the course.

3. Of the 12 colleges using a common exit test, seven reported that students must

pass the test in order to proceed to the next reading course. Four colleges
indicated that the exit test is the sole measure for allowing movement to the next

level. Seven colleges indicated that exceptions r ay be made based on instructor

judgment. The passing grade most frequently required on the test as reported
by four colleges is C, and the percentage most frequently required reported by

one college is 80%. The grade in the course most frequently requiredto proceed

to the next course in the sequence reported by six colleges is C.

4. The average percentage of the total grade foreach criterion used for courses at

this level as reported by 11 colleges are as follows:

0-100% department exit test with A5% as the mode

20-45% in-class written essays and assignments with 30% as the mode
20-100% in -class objective quizzes and exams with 35%as the mode

25-100% in-class participation

33-100% other

5. Twelve colleges reported that the exit standard is uniform for all 0-4th grade

level courses offered in she day; 10 colleges reported a common exit standard
for 0-4th grade level courses offered in the evening; 10 colleges reported a

uniform standard for all 0-4th grade level courses offered on campus; three

colleges reported a common exit standard for all 0-4th grade level courses
offered off campus.
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Chapter III

FINDINGS REGARDING READING COURSE CONTENT

Purpose and Llmftations of the Survey

In Terms of Content Description

The last two pages of the study'ssurvey contained a comprehensive list of major skillareas
and related subslialls addressed as course objectives. (See Appendix A) For courses at the
various levels, respondentswere asked to identify major objectives or skills defined as those
which require at least two lecture hours for presentation and practice. Again, responses
were based on the Fall, 1987 reading curriculum, and this descriptive information is
self-reported.

In a survey of this kind, certain limitations must be noted. Terminology used in a
comprehensive list of reading skill areas or objectives may not have the same meaning for
all instructors in terms of skill treatment In addition, it is not clear when using a simple
check-off system whether some of the skills treated receive more or less emphasis than

others identified in the list atany given level. Furthermore, information of this kind was
usually reported by one person from a "department perspective," yet it is known that some
instructors following the same course outline may place greater emphasis on some skill
areas and/or treat a slightly different set of subskills than other instructors in the same
department. Survey responses; therefore, may reflect the respondent's point of view.
Despite these limitations, a sense of course content tor the courses at the levels specified

can be attained when reviewing the data supplied by reportingcolleges.

Major Focus: College Level Courses

For college level readingcourses, the most frequently treated skill areas, or those receiving

major focus, are defined as those emphasized by a majority (55%) of the colleges reporting
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skills for this level. Those skill areas receiving major focus are, in rank order: (See also
Figure 1.)

1. Critical Thinking (evaluative, conceptual relationships, empirical verification)

2. Comprehension (main ideas, levels of understandingand questioning, methods
of support, predicting outcomes, categorization, paragraph structure,
similarities and differences)

3. Fluency (skimming scanning, adjusted rate)

4. Figurative Language

5. Study Skill (SQ3R or DRTA)

Other skills are emphasized in course work at this level in less than 55% of the colleges
offering such coursework.

It must be noted that the section in the survey addressing course content included only one

column for college level reading courses. The data reported for speed reading and
critical/analytical reading courses were collapsed in one column reserved for college level

coursework. In reality, however, the focus of these two kinds of courses is different. Speed
reading courses have as an ultimate goal increased fluency while an adequate level of
comprehension is maintained or increased as material increases in difficulty. In the
process of leading students to reach this goal, instructorsmay emphasize fluency and some

aspects of comprehension, vocabulary development, and critical thinking.

In critical/analytical reading courses, the ultimate objective is to increase students' ability

to critically analyze and evaluate material at a high difficulty level. In the process of leading

students to reach this goal, instructors may focus on critical thinking, figurative language,

comprehension and study skills. Fluency may or may not receive great emphasis.

Because the focus differs for these two kinds of courses, the rank order of skill areas
receiving emphasis in these courses is different. The data obtained from the survey's

college level reading course column, however, do not distinguish between the ultimate

goals and rank order of skill areas emphasized in these two kinds of courses. Collecting

such data would have required two separate columns in the survey, one for reporting skills
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Figure 1
Number of Colleges Emphasizing Skill Areas for CollegeLevel Courses
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emphasized in speed reading, another for reporting skills receiving major focus in criti-
cal/analytical reading courses. One can though, upon review of the data, gain a sense of
the skill areas receiving major focus in college level reading courses.

It may also be useful to look at the data in another way. In order to determine the skill
areas and their related subskills which receive major focus, it is possible first to rank order
the skill areas treated in courses at this level. Then it is helpful to rank order related
subskills under each major skill area identified. (See Table 5.)

Major Focus: Courses at the 10.12th Range

The most frequently treated skill areas or those receiving major emphasis are summarized
in rank order of frequency reported. Skills or objectives receiving major focus are defined
as those treated in reading coursework at the 10-12th grade level offered by 55% of the
colleges reporting skills for courses at this level. (See Figure 2) They are as follows:

1. Comprehension (main idea, paragraph structure, methods of support, differen-

ces, predicting outcomes, sequencing, categorization, levels of understanding
and questioning)

2. Study Skills (SQ3R or DRTA, outlining, test taking, notetaking)

3. Vocabulary (in context, multiple meanings, affixes, roots)

4. Fluency (skimming, scanning, adjusted rate)
5. Critical Thinking (evaluative, empirical verification, conceptual relationships)
6. Figurative Language

Additional skills receiving emphasis were reported for courses at this level by less than
55% of the colleges offering such coursework. (See Figure 2.)

To look at the data in another way, the skill areas receiving emphasis can be placed in rank

order, and the subskills for each area can also be listed in rank order under them. (See
Table 6.)
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Table 5
Rank Order of Skill and Subskill Areas: College Level Courses

Mall Area
Number of
Colleges

Critical Thinking
Evaluative
Conceptual Relationships 32
Empirical Verification 29

Fluency
Skimming 27
Scanning 27
Adjusted Rate 26
Eye Patterns 20

Comprehension
Levels of Understanding 27
and Questioning

Main Idea
Methods of Support
Predicting Outcomes
Categorization
Paragraph Structure
Similarities
Differences

Figurative Language

Study Skills
SQ3R or DRTA
Notetalcing
t.:Jdining
Test Taking Techniques

Vocabulary
. In Context

Affixes
Roots
Synonyms
Homonyms
Compound Words

Phonics
Word Attack Skills

26

23
17
17
16

20
16
16
8

2
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Figure 2
Number of Colleges Emphasizing Skill Areas for 10-12th Level Courses
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Table 6
Rank Order (ASIA and Subskill Areas: Courses at the 10-12th Range

Skill Area

Comprehension
Main Idea
Paragraph Structure
Methoth of Support
Differences
Pretficthig Outcomes
Sequencing.

gTonttiminderstanding &
Questioning

Study Skills
SQ3R
Outlining

NTest
Taking

otetaking

Vocabulary
In Context
Multiple Meanings
Affixes
Roots.
Synonyms
Homonyms
Compound Words
Parts of Speech

Fluency
Skimming 32
Scanning 30
Adjusted Rate 26
Eye Patterns 22

Critical Thinking
Evaluative 30
Empirical Verification 27
Conceptual Relationships 27

Figurative Language 26

Phonics
Structural AnalydsAffixAs 17
Word Attack Skills 16
Structural AnalysisSyllabification 12
Review of Phonics 9

Spelling
Commonly Misspelled 16Endinp
Parts of beech 12
Internal Patterns 10
Capitalization 7

Grammar & Mechanics
Sentence Patterns 16

. Parts of Speech 11
Punctuation 11

Number of
Colleges

35
32
30
29

32
29
29
28
23
18

12
14
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Table 6 clarifies the emphasis placed on both major skill areas and related subskills in
courses at the 10-12th grade level. This illustrationmay help instructors compare the skills
they emphasize in reading courses at this level with those emphasized by others teaching
courses tt the same level.

Major Focus: Courses at the 13-10th Range

The skills most frequently treated or those receiving major focus can be pliced in rank
order by frequency reported. Skills or objectives receiving major focus are defined as those

treated in coursework at the 8-10th grade reading level offered by 55% of the colleges
reporting skills for courses at this level. (See Figure 3.) They are as follows:

1. Vocabulary (in context, multiple meanings, affixes, roots)

2. Comprehension (main idea, paragraph structure, similarities, categorization,
methods of support, differences, sequencing, levels of understanding and ques-
tioning)

3. Study Skill (SQ3R or DRTA)

Additional skills receiving emphasis were reported for courses at this level by less than
55% of the colleges offering such coursework. (See Figure 3.)

To look at the data in another way, the skill areas receiving emphasis can be placed in rank

order, and their related subskills can also be placed in rank order under them. (See Table
7.)

Table 7 clarifies the emphasis placed on both major skill areas and related subskills in

courses at the 8-10th grade level. Reviewing this table may help instructors compare the

skills they emphasize with those emphasized by others teaching courses at the same level.
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Major Focus: Courses at the 44th Range

The stalls treated most frequentlyor those receiving major emphasis in courses at the 4-7th

grade level range can be placed in rank order by frequency of colleges reporting the
emphasis. Skills receiving major focus are defined as those treated in coursework at the

4-7th grade reading level offered by 55% of the colleges reporting skills for courses at this
level. (See Figure 4.) They are as follows:

14 Vocabulary (in context, multiple meanings, synonyms, affixes, homonyms,
roots)

2. Comprehension (main idea)

3. Phonics (word attack, structural analysis)

Additional skills receiving emphasis were reported for courses at this level by less than

55% of the colleges offering such coursework. (See Figure 4.)

The data may be viewed in another way. The skill areas receiving emphasis can be placed

in rank order, and their related subskills can also be placed in rank order under them. (See

Table 8).

Table 8 clarifies the emphasis placed on both major skill areas and their related subskills

in courses at the 4-7th grade level in reading. Upon its review instructors may compare

the emphasis they place on certain skills in courses at this level with that placed by others

teaching similar courses.
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Figure 4
Number of Colleges Emphasizing Skill Areas for 4.7th Level Courses
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Table 8
Rank Order of Skill and SubskillAreas: Courses at the 4-7th Range

Skill Area
Vocabulary

=11,"
In Cauca
Mnonymsultiple Meanings
Sy
Affuces
Homonyms
Roots
Compound Words
Parts of Speech

Comprehension
Main Idea
Methods of Support

. . .

Differences

SePrahulTIINtcomes
Paragrap . Structure

Phonics
Word Attack
Structural Analysis-Syllabification
Structural Analysis-Affixes
Review

Number of
Colley

25
18
15
14
14
14

11

22

21
21

15

Spelling
Endings 15Commonly hEsspelled 15Internal Patterns
Capitalization 11

13

Parts of Speech 10

Study Skills
SQ3R or DRTA 11
Outlining 6NotetaJung 5
Test Taking 3

Critical Thinking
Evaluative 10
Conceptual Relationships 8
Empirical Verification 7

Figurative Language 8

Fluency
Eye Patterns 4Scanning 3
Skimming 2AdjustedRate 2

Grammar & Mechanics
Sentence Patterns 4
Punctuation 4

.. Parts of Speech 3



Major Focus: Courses at the 04th Range

The skills treated most frequently or those receiving major emphasis in courses at the 0-4th

grade level can be placed in rank order by frequency reported. Skills receiving major foci

are defined as those treated in coursework at the 04th grade level offered in 55% of the
colleges reporting skills for courses at this level. (See Figure 5.) They are as follows:

1. Phonics (structural analysis and word attack)

2. Vocabulary (in context, compound words, homonyms, synonyms, multiple
meanings, affixes)

3. Spelling (endings)

Additional skills receiving emphasis were reported for courses at this level by less than
55% of the colleges offering such coursework. (See Figure 5.)

To look at the data in another way, the skill areas receiving emphasis can be placed in rank
order, and their related subsldlls can also be placed in rank order under them. (See Table
9.)

Table 9 illustrates the emphasis placed on both major skill areas and related subskills in

courses at the 0-4th grade level. Reviewing this table, instructors may compare the skills
they emphasize with those emphasized by others teaching courses at the same level.

Comparison of Course Content

As might be expected, the major skill areas treated in reading courses at different levels
tend to vary with the level of coursework offered. In general, course content varies as
follows:

1. Figurative language and/or vocabulary development receives major emphasis

in reading courses at all levels, 0-college.
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Firm 5
Number of Colleges Emphasizing Skill Areas for 0-4th Level Courses
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Table 9
Rank Order of Skill and Subskill Areas: Courses at the 04th Range

Skill Area
Phonics

Structural Analysis
Syllabification

Word Attack
Review
Structural Analysis--
Affixes

Number of
Colleges

16
15

14

13

Vocabulary
In Context 15
Compound Words 13
Homonyms 12
Synonyms 12
Multiple Meanings
Affixes

11
9

Roots 8
Parts of Speech 8

Spelling
Endings 9
Internal Patterns 8
Parts of Speech 7
Commonly Misspelled 7
Capitalization 7

Comprehension
Levels of Understanding 7
& Questioning

Sequencing 7
Main Idea 7
Similarities 6
Differences 6
Categorization 5
Methods of Support 5
Paragraph Structure 3
Predicting Outcomes 2

Study Skills
SQ3R or DRTA 6
Outlining 2

Grammar and Mechanics
Sentence Patterns 4
Punctuation 3
Parts of Speech 2

Critical Thinking
Conceptual Relationships 2
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2. Some aspects of comprehension receive major emphasis in reading coursework
at the 4-college range.

3. Some aspect(s) of study skills receives major emphasis in reading courses at the
8-college range.

4. In reading courses at the college level and at the 10-12th grade level, the same
general set of skill areas is emphasized although the rank order of the skill areas
shifts with critical thinking of highest priority in college level courses and of
lower priority than some other major skill areas in 10-12th grade level courses.

5. Critical thinking, fluency, and some aspects of study skills receive major em-
phasis in reading courses at the 10-college range, while at the 0-10 range, these
skill areas are not emphasized, except the study skill SQ3k at the 8-10 range.

6. Some aspects of phonics are emphasized in courses at the 0-7 range while
phonics is not a major area of emphasis in the 8-college range.

7. Only in the coursework at the 0-4 level is spelling emphasized.

8. Grammar and mechanics are not emphasized in reading courses at any level.

9. Coursework at the college level andat the lower levels, particularly at the 0-4th

grade level, focuses on fewer subskills than coursework in the 8-12 range. The
emphasis at the college level is on higher level critical chinking, comprehension

skills, and fluency while the emphasis at the lowest level is on phonics,
vocabulary develornent and spelling subskills. Courses at the 8-12 range
address nearly all subskills listed in the survey although major emphasis is not
placed in some areas such as phonics, spelling, and grammar.

Table 10 summarizes the skill areas emphasized at the various levels by a majority of the

respondents at a given level.

The final course content question asked in the survey was: "What percentage of this course
is devoted to teaching writing skills?" Responses varied by institution and grade level of
coursework offered. Most respondents reported that 15% or less of their reading courses
were devoted to teaching writing skills. Also, itmust be noted that in the survey's checklist
of major skill areas and subskills, a very small percentage of respondents checked the

category :_beled "Grammar and Mechanics." Thosewho do incorporate writing instruction

01111111111111.-
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in reading courses then may address aspects of writing other than or in addition to grammar
and mechanics.

Table 10
Major Areas of Emphasis by Level & Rank Order

Rank College Level 10-12th Level 8-10th Level 4-7th Level 0-4th Level

1. Critical Thinking
(major aspects)

Comprehension
(major aspects)

Vocabulary
(major aspects)

Vocabulary
(major aspects)

f Phonics

:tre etera'analysis

..,2. Comprehension
(major aspects)

Study Skills
(major aspects)

Comprehension
(major aspects)

Comprehension
(main idea)

Vocabulary
(major aspects)

3. Fluency (major Vocabulary Study Skills
(SO3R)

Phonics
(word attack and
structural analysis

Spelling
(endings)t

4. Figurative
Language

fluency
(major aspects)

Study Skill
(SQ3R)

Critical Thinking
(major aspects)

6. Figurative

Language I

..

It must also be noted, that some of the colleges may have reported percentages with respect

to reading-writing combination courses. In the section of the survey asking respondents

to list course titles and entrance and exit criteria, writing as an equal component was
checked for four transferable, degree-applicable credit courses, nine courses at the 8-12

range, and five courses at the 0-7 range. Some of the course titles reported suggest
reading-writing combination courses.

In general, however, responses to this item defy clear analysis. Some respondents may have

reported percentages of time devoted to writing instruction to indicate an amount of
writing activity involved in the courses rather than to indicate the percentage of courses

devoted to teaching writing skills per se. Marginal notations made by a few respondents
indicated this intent. Follow-up phone calls made t.; some. institutions verified this
speculation as well. All respondents, however,were not contacted regarding this item.
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CONCLUSIONS, IMPUCATIONS, AND FURTHER QUESTIONS

The Curriculum Study in Reading

course/program grade level param

offered and the most typical r

the California community colic

to students, tha number of

parameters, and arrangeme

figurations emerge upon

such variance maybe relat

and needs, adult educati

college.

has addressed reading tests used, range of offerings,

eters, course entrance and exit criteria, type of credit

reading program configurations or "models" implemented in

ges. Colleges vary in the range of offerings made available

courses offered in sequence and likewise course/program

nt of parallel options. Consequently, different program con-

analysis of programs and their structural features. Reasons for

ed to college specific factors such as student bodyentrance scores

on programs in the area, philosophy, goals, and mission of a given

In any event, differe

dures have evolv

apparent as well

level paraMete

entrance and

similarities

nt program configurations with various structural features and proce-
ed. Certain differences do exist, but underlying commonalities are

m areas addressed in the study; (1) tests used, (2) range of offerings, grade

rs, and status of courses offered, (3) typical program configuration, (4)

exit criteria for reading courses, and (5) course content. Upon analysis of

and differences, further questions can be raised.

Tests Used for Placing Students in Reading Courses,

Refining Initial Placement, and Placing Students in

Other Subject Area Courses

Tests are used in all participating colleges to place students into different levels of reading

courses. Those most commonly used include the Nelson-Denny, the Stanford Diagnostic

(Blue), and the ASSET. In terms of refining initial placement, the following tests we re

named most frequently in the survey: Stanford Diagnostic (Blue) and the Nelson-Denny

although many others were noted as well. According to the surveys, many respondents



reported use of diagnostic tests for refining initial placement. It is to be expected that the

diagnostic instruments selected will vary by instructor seeking to assess specific strengths

and weaknesses. A wide variety of well-designed diagnostic tools are available to reading
instructors who often devise their own diagnostic batteries consisting of a combination of

tests/subtests appropriate for the students served.

Various tests are used as well for placing students in subject area coursework. The

NelsonDenny, The Stanford Diagnostic (Blue) and the ASSET are the most commonly

used tests among the two-thirds of the sample colleges who use test data to place students
in other subject area courses.

A question which can be raised, particularly about screening or survey instruments used
for placement purposes is: "Do some of the tests available on the market yield more accurate

information than others, given similaror equally matched grows of students?' in addition,

one might ask: "Are some of the tests more appropriate for certain siadent bodies than others?"

Furthermore, in terms of reading prerequisites used for recommending enrollment in
other subject areas, a question which may be asked is: "Do the reading prerequisites

established for content area courses havean effect on course ompletion and grades attained

in those courses?"

Range of Offerings, Grade Level Parameters,

and Status of Courses Offered

With regard to range of offerings, coursework is made available at the 8-10th grade level

range by nearly all colleges, 93% according to the survey. In addition, 87% of the colleges

offer reading courses at the 10-12th grade level range. A significant number of colleges

also offer coursework at the 4-7th range, 84% as reported in the survey, and 77% of the

colleges report coursework at the 0-4th grade level range as well. Only 45% of the colleges

report coursework in speed reading and only 32% of the colleges report college level
coursework in critical/analytical reading.
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It is apparent that when a fall range of offerings, 0 through college level, is not made
available, musses at the college level and those at the lowest levels, 0-4th and 4-7th are
omitted. Explaining the absence of college level courses might be some colleges' gradua-
tion requirements, low enrollments in college level reading courses requiring discon-
tinuance, and/or college specific counseling procedures and matriculation plans in place.

It might be that at the lower levels, 0-7th grade level range, more coursework than that
reported is actually offered. Through some follow-up phone contacts, it was learned that
if coursework at the lowest level(s) was not offered through the regular readingprogram,
it was not reported although in some colleges it was being offered through other program
areas on campus such as adult education, learning disabled and/or ESL.

On the other hand, some of the colleges may simply not offer coursework at the lower levels
and should perhaps reconsider their range of offerings. It must be noted that a large
percentage of students taking reading courses thrOugh the regular reading programs do
enter college scoring in the 0-7th grade level range, as evidenced in the LARC : Student
Outcomes Study In Reading. This study indicates that "... of the largest test group, the
Stanford Diagnostic group, 60% of the students in the total sample fell within the lowest
level percentile group, compared to 25% of the national norminggroup of twelfth graders..
The proportion of students in this lowest level group for all individual Stanford Diagnostic

samples ranged from 39% to 99%. These California community college remedial reading
students placed very low in reading ability relative to national twelfth graders. The
proportions of students in this lowest level group for the eight NJESCT colleges ranged
from 11% to 65%. The colleges in the sample are very diverse, in this instance, according
to student skills levels, as well as other student characteristics."

Such prescore results point to the general need for lower level offerings in the colleges'

reading programs. If 60% of the students in the Outcomes Study scored in the 0-8.7 range,
it might be valid for all colleges to take a close look at the reading offerings being provided

to students at this level. Many of the students in the Outcomes Study scored between 0-7th
grade level demonstrating a need for coursework beginning at a low level. A question



colleges must ask is: "Arethereadirtgofferinj;rnadeavailabk to students scoringinthelowest

percentile range strident to meet their needs?"

With regard to come parameters, some colleges offer a sequence of numerous courses,
each of which spans a narrow grade level range while others report far fewer courses In a
given sequence, each of which spans a wide grade level range. It might be suspected that

the latter colleges pay less attention to homogeneity which usually results inmore effective
teaching, especially with large class sizes. Some of the wide grade level parameters for
courses reported, however, may not accurately reflect the majority of students served in
those courses. Typical enrollments in such courses may be far more homogeneous than
might be expected, and special provisions may be made for the "outliers," a feature not
addressed in the survey.

Finally, with regard to the type of credit associated with the various offerings, variance is

apparent among the colleges offering coursework at the same/similar levels. Perhaps
through the new Title V guidelines, fewer differences in this regard will be noted in the
future.

Program Configuration

Different program configurations have evolved perhaps in some cases due to changing

needs, limitations and/or type and size of facilities available, and emergence of individual-

ized programs such as learning centers. Consequently, various combinations of reading
offerings and options have been made available to students. It can be expected that a
different blend of offerings would be campus specific and would emerge gradually based

on campus requirements. It cannot be concluded that one configuration is superior to
another without considering all important comprrison variables related to reading
programs, many of which were not addressed in the Curriculum Study.
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Three major program configurations or models, however, did emerge. Readingprograms
offered in most reporting colleges correspond with the one of the models which are
described as follows:

1. Model I Individualized to Classroom Offerings. Reading instruction is
provided through individualized readingprograms spanning the entire range, 0
through college level, and classroom or classroom-lab offerings are made
available, usually beginning at the 8th or 10th grade level. Students who enter
with low readingscores receive only individualized instruction in reading. Upon

reaching the level of the first classroom offering in the sequence, students
receive further reading instruction through that classroom offering; some of
these students, however, may receive further reading instruction through the
individualized reading program.

2. Model U Classroom-lab and Individualized Instruction Spanning MI Leiels.
In this model, colleges offer reading instruction across the entire range, 0
through college, in both individualized and classroom based courses offering

students flexibility and a greater number of options.

3. Model III Classroom or Classroom-lab Instruction Only. Some colleges

offer reading coursework only through the classroomor classroom-lab. Read-
ing coursework may not be available across all levels; offerings at the lowest
level(s) and/or the college level may be omitted.

Fifty-seven percent of the 23 colleges which participited in both the LARC Student
Outcomes Study and in this Curriculum Study in Reading offer programs which correspond

with Models I and II involving individualized instruction in reading and classroom based

offerings. Forty-three percent of the 23 colleges offer only classroom based instruction in

reading. Some may have labs associated with their classroom offerings.
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A question for further study which mightbe raised is: "Given sindlar or matchedgroups of
students, is one program configuration, including the blend of offerings or options, course
parameters and range of offerings, more effective than another in terms of student gains and

success in content area courseworic taken later?'

Entrance and Exit Cdteda

Most of the Carfornia community colleges use assessment instruments for placement in

reading courses and, in conjunction with departmental agreement, set exit standards for
their courses. rJr entrance standards, the most commonly used instruments for placement

are the Nelson-Denny, the Stanford Diagnostic (Blue) and the ASSET. For refining course

placement, the Nelson-Denny and the Stanford Diagnostic (Blue) are also freqbently used

as well as a wide variety of other tests. Entrance cut-off scores initially used tend to
COM_pond with the entrance levels or beginning grade level parameters specified for
given courses. The scores on the placement instruments may be used as prescores for the

courses in which students are actually placed. Upon further testing conducted to refine
initial placement, any discrepancies between the placement score and early performance

can be resolved. In some of the colleges, however, it appears that much latitude is extended

when placing students into specific reading courses with designated parameters. A
question which might be raised is: "Would reading instruction be more effective if a closer

match were reached between students' demonstrated performance and the beginning grade
level parameters of the courses in which the students are placed?"

In about half of the colleges, a posttest is also administered in reading courses. Usually,

the posttest administered is an alternate form of the pretest. When an alternate form is

used, gains are calculated by subtracting pretest from posttest scores. In some instances,

posttests other than alternate forms of the pretests are used at the end of the course. T:n

these situations, the amount of student gain is not measured, but students are expected to

demonstrate an exit grade level or raw score in conjunction with other indices including

satisfactory completion of course assignments and passing grades on course exams. Credit



for the course and confirmation that students have met specified criteria are based on the
indices utilized for a particular course.

In some colleges, it appears that much latitude is also extended with regard to exit
standards in terms of the reading levelsdemonstrated by students upon course completion
and the end grade level parameters specified for courses. A question which can be raised
is: "Would reading instruction be more effective as well as perfonnance in the course at the
next level # a claser match were reached between the ending perfonnance levels demonstrated
by students and the end grade levelparameters specified for the courses in which they were
enrolled?" And to address the issue of measuring gains, one might ask, "Would reading
instructors be in a better position to evaluate the effectiveness of their instruction if they
measured the gains made by their students using the standardized instruments available?"

In some colleges, the reading requirement for the AA/AS Degree often is successful
completion of a reading-composition course which may or may not be the standard
freshman composition course, and in some instances, a reading grade level must be
demonstrated by the students prior to graduation. Not all colleges, however, specify a
reading proficiency level which must be demonstrated cn a standardized test prig to
graduation. In terms of the AA/AS Degree, questions with regard to reading proficiency
which can be asked are: "Should a reading test be used to determine eligibility for theAA/AS
Degree?" "If so, what test should be used either through a testing service area or in the
classroom upon completion of a course?" "What grade level /raw score should be attained to
meet a graduation requirement?" "Ifcourse completion is used instead of a proficiencyexam
requiring a certain score /grade leve4 should thesamelcornparabk test be used and the same
proficiency level be required upon completion of the course?"

Course Content

In pieral, much concurrence was found regarding course content emphasized at specified

levels. In terms of skill areas receiving greatest focus, a large percentage of the colleges
do emphasize three to six major areas appropriate for courses at specific levels. In fact, it
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might be concluded that the skill areas emphasized are those expected for coursework at
the levels reported. In college level reading courses, for example, instructors would be
expected to incorporate much instruction on critical thinking, comprehension, fluency,
figurative language, and some aspect(s) of study gulls. In reading courses at the lowest
level, 0-4, instructors would be expectedto emphasizephonics orword attack and structural
analysis subskills as well as vocabulary development, and to focus attention on spelling

Although not specifically addressed in this study, reading instruction offered throughESL
programs or other programs designed for special target groups might be mentioned as well.

Questions which can be raised include: "Is reading instruction incorporated in thesequence
of courses offered through ESL programs?' "When reading instruction is incorporated at
specific levels, are the features regarding sequence and rage of courses,program configuration,
entrance and exit criteria, and skills treate6 thesame as those incorporated in regular reading

Programs?'

The methodologies, techniques, and materials used to teach these skills, however, probab-
ly vary widely as well as staffing patterns and contact hours scheduled for courses within
various reading programs. Further investigation should be conducted to assess the effec-
tiveness of specific teaching strategies, materials used, and the other variables related to
the structural features of reading programs. Questions which should be asked addressing

both classroom based and individualized reading programs include: "What kinds of
materials and equipment are utilized?' "What specific methodologies and techniques are
incorporated in the reading instructional program?' "How many contact hours are required
for reading courses at specified levels? Are aides and/or tutors used in addition to instruc-

tors? "What is the stafflstudent ratio? "What kvdof instructe and staff preparedness is
required?' "Is progress regularly assessed? "Do differences exist between the items on the
assessment instruments used and those on the standardized reading tests given?' "What is the
instructor loading in both settings?' "Are group sessions incorporated in the individualized

reading programs, and are labs incorporated in the classroom based offeri.:gs? The same
questions would apply also to ESL and other programs designed for spedfic target groups.

52

70



Finally, in order to gain a clearer picture of reading offerings made available to students
in the California community colleges, the following questions might be raised: "How many
sections of each course are offered each sanesterr 'What is the marinuon enrollmentper
section?" "Must reading courses at the specific colleges be taken concurrently with other

essential skills courses such as those in writing, study skills, vocabulary, and spilling?" "Must

some read courses be taken prior to enrollment in certain content area courses for which
minimum reading levels have been establishe4 or may they be taken conamently with those
courses?'

Through this Curriculum Study in Reading, LARC has examined the reading offerings
made available to California communitycollege students. The questions raised are similar
to those addressed by instructors and administrators duringprogram evaluation and review

processes across the state. It is simply intended that this study encourage further examina-
tion by providing a general description of reading program structure and procedures
enabling instructors to make comparisons on a general fcature level. Carefully designed

studies would be required to evaliiate the most important comparison variables related to

program quality and results. Tbis study, however, enables reading instructors to make
some comparisons in terms of structural features and content as they attempt to improve
the offerings which they make available to students.
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Appendix A

Survey for Research
in

Assessment/Placement/Curriculum Practices
in

California Community College
Reading Credit Classes
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College

Tour Awe

Deadline for return is Play 1, 1987

SLIM FOR =FARM IN
ASSESSIGEMPCIPIINT/CURRICILUN PRPCFICES

IN CALIFORNIA 0314UNITY =AGE
DG 1111111111111D CIEDIT CLASSES

Title

READING
In over to assist us in compering reeding courses, please identify
your courses as of fall 1987 mince the following definitions. All
the questions will be answered based on the following identification
dart. Definitions do not inch* ESL.

OFFINFFICS/IDENTLFICATICN OF CARPUS READING COURSES

LEVEL I

1 -- lOodlele Peading' is parallel in skill level to Freshmen
(erosition. This comae is transferable and WAS Degree applicable.

Please list title(s)/nuMber(s) of your comparable contes(s) here:

WM II

2 'Preparatory Reading" is one level below Freshman Cagxeition.
This course is not transferable but it is AA/AS Degree applicable.

Please list title(s)/tember(s) of your comperable course(s) here:

rl

LEVEL III

3 "Basic Skills Reading 3" is two levels below College Reading.
It say or say not be a credit course.

Please list anathema title(s)/number(s) of your comparablo
course(s) bare:

Credit, Credit,
Course Degree NW-AA/AS Degree Non

Applicable Applicable Credit

What is the reading grade level range for this course?
Is witing an egual component of this course? Yes No

IEVEL IV

4 -- "Basic Skills Reading 4" is time--; levels below College Reading.
It spy oremyrotbeacredit cour

---P-t -ist and check title(s)/number(s) of your comparable
course(s) here:

Credit, Credit,
Course Degree Non-AWAS Degree Non

Applicable Applicable Credit

01111!IIM

What is the reading grade level range for this course?
Is writing an equal component of this course? Yes No

IEVEL V

5 "Basic Skills Reading 5" is four levels below College Reading.

Please list and check title(w)/nusber(s) of your ounarablu
cot:reels) here:

Credit, Credit,
Course Degree Non-AA/AS Degree Now

Applicable Applicable Credit

What is the reading grade level range for this course?
Is writing Inagua component cf this course? Yes No
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PURSE CHECK THE TEM(S)
ICOR ReatEDING COUPSES.

TEST

van- Velley English

Mat struments used for Placement
in California Cammanity College
Erg limb Composition Ommer..4

(Bending)

11Kr AIR USW KR MTN LIED& ASERSENDIT IN PLACING RIUDINIS DI

This test is need
for plimmwent in
*inbreeding
comm.? !Circle
all t. me

Is this test
need for

This test is used to placer*
refine initial placement (requisite)
in whidh of the following Leather
amerces? (Circle all subject aces
that apply) courses?

Please check)

.Skills lest 1, 2, 3, 4. S. below S 1, 2, 3, 4. 5. below 5

Stanford 7SSK 1, 2, 3, 4: 5, below S 1, 2, 3, 4, 5, below 5

Stanford niagnostic 1, 2, 3, 4, 5, below S 1, 2, 3, 4, 5, below 5
(Slue)

SCAT (School and Collage 1, 2, 3, 0, 5, bolo, S 1, 2, 3, 4, 5, below S
Ability lists)

SAT (Scholastic Aptitude 1, 2, 3, 4, 5, balm S 1, 2, 3, 4, 5, below 5
Usti

New Jersey Basic Skills 1, 2, 3, 4, 5, boles S 1, 2, 4, 4, 5, below 5

Nelson-Denny 1, 2, 3, 4, 15, below 5 1, 2, 3, 4, 5, below 5

Minnesota Balding 1, 2, 3, 4, 5, blow S 1, 2, 3, 4, 5, below S

McGraw Hill 1, 2, 3, 4, 5, beicw S 1, 2, 3, 4, 5, below 5

NAPS (Multiple Assesseent
Programs and Services) 1, 2, 3, 4, 5, below 5 1, 2, 3, 4, 5, below 5

Irma Test of Educational
Development 1, 2, 3, 4, 5, below 5 1, 2, 3, 4, 5, below 5

-4-

Yes
Km

Yes
No

Yes
No

Yes
No

Yes
No

Yes
No

.Y.41

lb

Yes
Ikm

Yes
No

Yes
No



Leila test is used
tor pleomment in
which
it

courses? Parcae
TEST all that apply)

Is this test
used for

This test is used to placement
refbos initial placement (requisite)
in which of the folloging in other
courses? (Circle all subject area
that apply) warns?

(Plesa* check)

Gates IlecGinitie 1, 2, 3, 4, 5, below S

Degrees of flooding Power 1, 2, 3, 4, 5, below S

Cbopppression 1, 2, 3, 4, 5, below S

Clagerative Witham
Placement IMO 1, 2, 3, 4, 5, belt-5

ammunity College
Assessment/Placement
list . 1, 2, 3, 4, 5, below 5

1, 2, 3, 4, S, below S

CAT (California

tchievement Test)

ASSN ikeemmemed: of
Skills for SWocess-
fdlEntr, and
Transfa 1, 2, 3, 4, 5, belay S

AMU (Adult Seek
Learning bawd 1, 1, 3, 4, S, below S

Others: (Please specify)

1, 2, 3, 4, 5, Wilt/ S

1, 2, 3, 4, 5, below S

1, 2, 3, 4, 5. below 5

1, 2, 3, 4, 5, below 5

1,2, 3, 4, 5, below 5

1, 2, 3, 4, 5, below 5

1, 2, 3, 4, 5, below 5

1, 2, 3, 4, 5, be.ow 5

1, 2, 3, 4, 5, below 5

1, 2, 3, 4, S, below 5

1, 2, 3, 1, 5, below 5

1, 2, 3, 4, 5, below 5

1, 2, 3, 4, S, below S

1, 2, 3, 4, 5, Wry 5

1, 2, 3, 4, S, below S

1, 2, 3, 4, 5, below 5
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Yes
Na

Yes
No

Yes
lb

Yes
tb

Yes
No

Yes
WO

Yes
No--

Yes
No

Yes
No-----
Yes
NO
Yes
No
Yes
Nb

CRnERIA

co' EGB READING (1)
IEVEL I

N3ollege Sealing. is parallel in skill level to Freshman CO position.
This course is transferable and AA/AS Degree applicable.

Please list title(s)/nsiber(s) of your comparable course(s) here:

1. What entry assessment do you use for this class?

2. Do you pretest the students in this class? Yes No

If yes, could you describe what instrument(s) you use and what
cut-off criteria you use?

Instrument(s)

Cut-off (raw score)

(percentile)
(grade level)

3. Do you post-test the students in this class? Yes No

If yes, could you describe what instrument(s) you use and what cut-
off criteria you use?

Instrument (s)

Cut -off (raw score)

(percentile)
(grade level)

4. If you pre-test and post-test, do you use this information to
measure and report skill growth? Yes No

Measure
Report 2b Mom?

-6-
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ECU CRIMEA

COLLEGE BENDING (1)
LEVEL I

"College Pearling" is parallel in skill level to Freshman Composition.
This mum is transferable and AA/AS Degree applicable.

1. Who detonable: the exit standard* for this course?

Individual Instructor
Department

Other (please specify)

2. What are your exit standards for this course?

3. If you do use a common exit test:

A. Nest a student pass to proceed to the next reading course?

Yes No

B. I: the exit test the solesemmure for allowing Novena:* to the
next 2c l? Yes No

C. May exceptions be mode based on instructor judgement?

Yes No
(explain)

D. 'bat is considered a passing grade on the test?
Letter grade A Percentage Amierical Pass

B Based on a
C range of
D

E. What grade is required to proceed to the next course in the
sequence? A

B
C
D

4. Indicate the percentage of the total gxade that is based on each of
the following criteria: (Estimate for your department even if
there are differences among instructors.)

Criteria Percentage of Grade Describe

a. Department exit test
(Please describe --

holistically corrected essay)

79
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Exit Criteria, College ?leading (1), Continued

Criteria Percentage of Grads Describe

b. In-class written essays and
assignments

c. In-class objective quizzes
and exams

d. In-class participation

e. Other (explain)

5. Is this standard uniform for all (allege Beading courses?

Yes No
°tiered in day
Offend in evening
an- Campus

Off-Ca:pus

6. Now are the reading reqiiirements for the AA/AS Degree met?

a. Course completion only

b. Proficiency exam only

c. a and b
d. a or b

( course(s)

raw score
percentile
grade level

seam
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ENTRY CRITTRIA

PREPARATORY READING (2)
LEVEL II

'Preparatory Reading° is one level below Prestaan Composition. This
course is not transferable but it is AA/AS Degree applicable.

Please list title(s)/ntsber(s) of your comparable course(s) here:

1: %bat entry assessment do you use for this class?

2. Do you pretest the students in this class? Yes No

If yes, could you describe what instrument(s) you an and What
cut-off criteria you use?

Instrunent(s)

COt-off (raw score)

(percentile)
(grade level)

3. Do you post-tast the students in this class? Yes No

If yes, could you describe utat instrument(s) you use and what cut-
off criteria you use?

Instrument (s)

CUt-off (raw score)

(percentile)
(grade level)

4. If you pre-test and post-test, do you use this information to
measure and report skill growth? Yes No

Measure
Report 'lb Moe

Er CRITERIA

PREPARATORY READING (2)
LEVEL II

"Preparatory Reading" is cm level below Freshmen Composition. This
course is not transferable but it is AA/AS Degrmapplicable.

1. Made:amines the exit standards for this course?

Individual Instrucbor
Caperton*
Other (please specify) =

2. Mat are Ai' exit standards for this course?

3. If you do use a on exit tests

A. Suet a student pass t , proceed to the next reading course?

Yes No

b. Is the exit test the sole measure for allowing movement to the
next level? "es Pb

C. May exceptions be mode based on instructor judgment?
Yes No

(explain)

D. What is considered a parsing grade ^n the test?
Letter grade A Percentage Numerical Pass

B Based on a
C range of
D

E. bat grade is required to proceed to the next course in the
sequence? A

B
C

A. Indicate the percentage of the total grade that is based on each of
the following criteria: Intimate for your department even if
there are differences among instructors.)

Criteria Percentage of Grade Describe

a. Department exit test
(Please describe -- i.e.
holistically corrected essay)
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Exit Criteria, Preparatory Reading (2), COntinued ENTRY CRIRERIA

Criteria Percentage of Grade Describe BASIC SKIMS READING (3)
IEVEL III

b. In -class written essays and
assignments

C4 In-class objective quizzes
and exams

d. In-class participation

06 Other (explain)

"Basic Skills Reading 3" is boo levels below Cbllege Reading. It may
or way not be a credit course.

'Please list title(s)/number(s) of your cmparable course(s) hers:

S. Is this standard uniform for all Preparatory Reading courser.? 1. What entry assessrent do 1.3u use for this class?

Yes No
Offered In day
Offered in evening
OwCampus -
Of

2. Do you pretest the students in this class? Yes Pb
f-Camp=

If yes, could you describe what instrument(s) you use and what.
6. Ma me the reading 7eguirements for the AA/AS Degree set? cut-off criteria you use?

a. COurse'completion only lnstrument(s)
( course(s)

( Cut-off (rim score)
b. Proficiency exam only ( (percentile)

( WON (grade level)
i raw score

I percentile
c. a and b ( grade lava 3. Do you post-test the students in this class? Yes lb
4L a or b

MEINNINO11,

If yes, could you describe what instrumeat(s) you use and what cut-
off criteria you use?

Instrument(s)

Cut-off (raw score)

(percentile)

(grads level)

4. If you pre-test and post-test, do you U30 this information to
seasure and report skill growth? Yes No

Measure
Report 'lb Pim?
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1DCIT =ERG

BASIC BULLS RIPMING (3)
IJEVEL III

'Basic Skills Wading.? is boo levels beim College Beading. It may
or say not be a credit course.

1. Who determines the exit standards for this course?

Individual Instructor
Department
Other (please specify)

2. that are your exit standards for this course?

3. If you do use a common exit test:

A. Must a student palm to proceed to the next reading course?
Yes No

8. Is the exit test the sole measure for allowing movement to the
next level? Yes No

C. May exceptions be mode based on instructor judgment?
TeX No

(explain)

D. flat is ccnsidered a passing grade on the test?
Letter grade A Percentage Numerical Pass

B Based on a
C range of

E. Mat grade is required to proceed to the next course in the
sequence? A

8
C
D

4. Indicate the pert:tentage of the total grade that is based on each of
the following criteria: (Estimate for your department even if
there are differences among instructors.)

Criteria Percentage of Grade Describe

a. Department exit test
(Please describe i.e.
holistically corrected essay)

Exit Criteria, Basic Skill. Reading (3), Continued

Criteria Percentage of Grade Describe

b. In-class written essays and
assignments .

c. In-class objactive quizzes
and exams

d. In-class participation

e. Other (explain)

5. Is this standard uniform for all Basic Skills Beading courses?

Offered in day
Offered in evening
On-Campuo
Off-Campus

Yes No

6. Bac are the reading requirements for the WAS Degree set?

a. Course crepletice only

b. Proficiency mem only

c. a and b
d. a or b

( course(s)
(

( exam
raw score
percentile
grade brair-
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CRISERIA

BASIC SKIIIS REIOING (4)
LEVEL IV

Basic Rills Beading 4 is three levels below College Reading. It ray
or ray not be a credit course.

frbase net title(s)Thister(s) of yaw ampazable courses) here:

1. titint entry assessment do you use for this class?

2. Do you pretest the.studenta in this class? Yes No

If yes, could you describe what instrument(s) you use and what
cut-off criteria you use?

Instrument (s)

Cut-of.:. (raw score)
(percentile)
(grade lewd)

3. Do you post-test .7te students in this class? Yes No

If yea, could you describe *at instrument(*) you use and what cut-
off criteria you use?

Instilment (s)

Qat-off (raw score)
(percentile)
(grade level)

4. If you pre-test and post-test, do you use this information to
measure and report skill grarth? Yes lb

Measure
Report 'lb Wm?

87
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aT CRITERIA

BASIC SKILLS ROWING (4)
LEVEL IV

'Basic Skills Beading 4 is three levels below College Beading. It ray
or may not be a ,redit course.

1. tbo deteadnes the exit standards for this course?

Individual Instructor
Department
Other (please specify)

2. that are your exit standards for this course?

3. If you do use a amen exit test:

A. Must a student pass to proceed to the next reading course?
Yes lb

B. Is the exit test the sole aremeare for allowing eovement to t)
next level? Yes NO

C. Nay exceptions be made based on intro. -tor judgement?
111

(explain)
Yes to

D. Iihat is considered a passing grade on the test?
latter grade A Perm-tc.,.1 tarearical Pass

B Based on &
C range of
D

E. Mat grade is required to proceed to the Next course in the
sequence? B

C
D

4. Indicate the percentage of the total grade that is based on each of
the following criteria: (Eltimate for your department even if
there are differences among instructors.)

Criteria Percentarotsade Describe

a. Department exit test
(Please describe -- i.e.
holistically corrected essay)

-16-



Exit Criteria, Basic Skills Reading (4), Continued

Criteria Percentage Describe

b. In-classvrittsnommwqpssmd
assignments

c. In-class objective quizzes
and eyed

d. In-class participation

e. Other (mplmin)

5. Is this standlird uniform for all Basic Skills Beading courses?

Offered in day
Offered in evening
Cc-Cu
Offer

6. How are the reading requirements for the WAS Degroe net?

Yes No

11111111+1.11

a. course completion only

ENI'RY CRITERIA

BASIC SKI= =DING (5)

MEL V

Basic Skills Beading 5* is four levels ielow College Reading.

Please list title(s)/nuaber(s) of your =operable course(s) here:

1

1. What entry assessment do you use for this class?

2. Do you pretest the students in this class? Yes Ho

If yes, could you describe that flietrument(s) you use and What
cut -off criteria you use?

Instrumentis)

1 course(s) CUt-off (raw score)
( (percentile)

b. Proficiency warn only ( (grade level)
1 axes
( raw score
( percentile 3. Do you post-best the students in this class? Yes Ho

c. a and b ( grade lever"
d. a or b If yes, could you describe what instrument(s) you use and What cut-

off criteria you use?

89

Instrument(s)

Cut-off (raw score)
(percentile)

(grade level)

4. If ,cu pre-best and post -test, do you use this information to
measure and report skill growth? Yes No

Measure
Fort 'lb Wham?
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EXIT ornma

WIC SUITS READING (5)
LEVEL V

'Basic Skills Beading r is four levels Woo College Beading

1. 163 detammtnes- the exit standards for this course?

Individual Inttructor
Department
Other (please specify)

2. What are your exit standards for this course?

3. If you do use a Gammon exit test:

A. Must a student peas to proceed to the next reading c.mrse?
Yes Wo

B. Is the exit test the sole measure for allowingerraseent to the
next level? Yes No

C. May exceptions ballade based on instructor judgement?

Yes Pb_
(explain)

D. Witt is considered a passing grade on the test?
Letter grade A Percentage Numerical Pass

Based on a
C range of
D

E. What grade is required to proceed 2 the next course in the

B
sequence? A

C-
D

4. Indicate the percentage of the total grade that is based on each of
the fallowing criteria: (Estimate for your deparbeent even if
there are differences among instructors.)

Criteria Percentage of Grade Describe

a. Department exit test
(Please describe -- i.e.
holistically corrected essay)

91
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Exit Criteria, Basic Skills Beating (5), Continued

Criteria Percentage of Grade Describe

b. In-class written essays and
assigtments

c. In-class objective 9.1iszes
and exams

d. In-class participation

e. Other (explain)

5. Is this standard vAiform for all Basic Skills Beading courses?

Offered in day
Offered in evening
On-Campus
Off-Campus

6. HOW are the reading requirements for the AA/AS Degree set?

a. Course completion only

Yes No...,

( course(s)

(
b. Proficiancy exam only (

exam
raw score
percentile

c. a and b grade leve
d. a or b

-20-
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